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Section - I 
Background 


SECTION-I 


BACKGROUND 


The NCERT had set up a National Steering Committee chaired by prof Yash Pal, 

and 2 National Focus Groups to revise the National Curriculum Framework in the light 
of the report Learning Without Burden”. These Committees comprised persons from 
institutions of advanced learning, NCERT’s own faculty, school teachers and non- 
governmental organizations. “Learning Without Burden”, the Report of the National 
Advisory Committee appointed by the MOHRD in 992 and also chaired by Prof. Yash 
pal is without a doubt one of the most significant landmarks in education introducing as 
it did, not only the concept of joyful learning but firmly and very positively bringing the 
child into the centre of all policy. The terms of reference of the Committee were to 
advise on the ways and means to reduce the load on school students at all levels 
particularly the young students, while improving the quality of learning including 
capability for life-long self-learning and skill formulation. 
2 Since most of the recommendations of this 2 year old report have still not been 
implemented, and since these form the backdrop’ to the draft National Curriculum 
Framework 2005, it is desirable to review these recommendations and they are therefore 
given below: 

“We have come to the conclusion that the problem of the load on school children 
does not arise only from over-enthusiastic curriculum designers, or poorly equipped 
teachers, or school administrators, or book publishers, ‘or district, state or central 
education authorities. Yes, what all these groups, agencies and administrators do can 
exacerbate or alleviate the problem. But, there is a deeper malaise in our society which 
impacts our young children. If we continue to value a few elite qualifications far more 
than real competence for doing useful things in life, and if the economic distance, 


between those who can manage to cross some academic hurdles and those who can’t 


continues to widen, we will probably continue to spend our effort in designing hurdles, 
instead of opportunities for children to learn with joy. As the body of the Report 
analyses, a major problem is connected with the notions of “knowledge explosion’ and 
the ‘catching up’ syndrome. We believe that these problems cannot be fully addressed 
through easily manageable administrative actions. They need wider discussions because 
they are centrally connected with images of our civilization, self-esteem and societal 
goals. Such a wide discussion can come about through publication of this Report, and 
through a set of seminars, meetings and media discussions. Academics, thinkers, need to 
pour over this basic problem. 

The question of medium of instruction, particularly in early life, will not be fully 
resolved till the time our dominant and externally connected sections of society continue 
to give more importance to elementary graces in a foreign language than to intimate 
connections with the ‘vernacular’ knowledge which our children gain during every-week 
of their growing up before they go to school. It is because of this reason that we have 
restrained ourselves from repeating the recommendation that mother tongue alone should 
be the medium of instruction at the primary stage. 

E A number of organizations and departments organize competitions at district, 
state and national level for students in various fields such as school subjects, 
exhibitions, essay writing, elocution, etc. Perhaps the spirit behind these 
activities is to recognize and reward the talent in diverse fields. But, 

unfortunately this tends to produce somewhat unhealthy singling out of people 
for their brief moment of glory. Competitions where individual achievement 
is rewarded need to be discouraged since they deprive children of joyful 
learning. However, group activities and group achievements must be 


encouraged and rewarded to give a boost to cooperative learning in schools. 


——— — 
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(a) The process of curriculum-framing and preparation of textbooks be 
decentralized so as to increase teachers’ involvement in these tasks. 
Decentralization should mean greater autonomy, within state-level apparatus, 
to district-level boards or other relevant authority, and to heads of schools and 
class room teachers to develop curricular materials on their own, best suited to 
the needs of local environment. All the schools be encouraged to innovate in 
all aspects of curriculum, including choice of textbooks and other materials. 
(b) Voluntary organizations with a specific commitment to pedagogical 
innovations within the formal or non formal system be provided greater 
freedom and support in development of curriculum, textbooks and 
teacher training. A suitable and adequate mechanism be evolved for 
wider dissemination of the experiences of such organizations. 
(c) We endorse the idea of setting up education committees at village, block 
and district level to undertake planning and supervision of schools under 
their jurisdiction. 
(d) Sufficient contingency amount (not less than 0 percent of the total 
salary bill of the school) be placed at the disposal of heads of schools for 
purchase, repair and replacement of pedagogical equipment. 
The culture of writing textbooks be changed so as to involve a much large 
number of teachers in the preparation of textbooks. The scientists and 
experts in various disciplines may be associated with the preparation of 
textbooks as consultants and not as writers of the books. Initiative in this 
regard should rest with groups of enlightened and innovative teachers who 


should be provided training in book writing. 
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At least three parallel systems of school education (syllabus, textbooks and 
examination) are running concurrently in different states. In each state the 
majority of schools are affiliated to the State Board of Education while a few 
are affiliated to either CBSE or Council for the Indian School Certificate 
Examination (CISCE). The schools affiliated to CBSE in the states other than 
Delhi enjoy the prestige of being elite schools. The CBSE curriculum 
becomes a trend-setter for the State Boards leading to heavier curriculum for 


majority of children. Therefore, the committee recommends that jurisdiction 


of CBSE be restricted to Kendriya and Novodaya Vidyalays and all other ; 


schools be affiliated to the respective State Boards. 

(a) Appropriate legislative and administrative measures be adopted to 
regulate the opening and functioning of early childhood education 
institutions (pre-schools). Norms regarding accommodation, staff, 
apparatuses, play materials be laid down for the recognition of these schools. 
It should be ensured that these institutions do not perpetrate violence on young 
children by inflicting a heavy dose of ‘over-education’ in the form of formal 
teaching of Reading, Writing and Numbers. Ihe practice of holding tests and 
interviews for admission to nursery class be abolished. 

(b) Norms for granting recognition to private schools he made more 


stringent. This will prove conducive for improving the quality of 


learning on the one hand and arrest growing commercialization on the. 


other. The norms, thus developed, be made uniformly applicable to all 
schools including the state-run institutions. 
There is no justification for torturing the young children by compelling them 
to carry very heavy bags of books everyday to schools. Textbooks should be 


treated as school property and thus, there should be no need for children to 


0. 


purchase the books individually and carry them daily to homes. A separate 
timetable for assignment of home work and for the use of textbooks and 
notebooks be prepared by the school and be made known to the children in 
advance. 

The nature and character of homework needs a radical change. In the 
primary classes, children should not be given any homework, save for 
extension of explorations in the home environment. In the upper primary and 
secondary classes, homework where necessary, should be non-textual and 
textbooks, when needed for work at home should be made available on a 
rotation basis. 

The existing norms for teacher’ pupil ratio (i.e. 4 40) should be enforced and 
an attempt should be made to reduce this to 7:30, at least in the primary 
classes, as a basis for future educational planning 

Greater use of the electronic media be made for the creation ofa child centred 
social ethos in the country. A regular television programme addressed to 
students, teachers and parents and possibly called ‘Shiksha Darshan’ be 
launched, along the lines of the ‘Krishi Darshan’ programme. 

(a) Inadequate programme of teacher preparation leads to unsatisfactory 
quality of learning in schools. The B.Ed., programme should offer the 
possibility of specialization in secondary or elementary or nursery education. 
The duration of the programme should either be one year after graduation or 
three-four years after higher secondary, The content of the programme should 
be restructured to ensure its relevance to the changing needs of school 
education and to make it more practicum-centred The emphasis in these 


programmes should be on enabling the trainees to acquire the ability for self- 
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learning and independent thinking. Pre-service teacher education programme, 
being a professional course, has to be a rigorous, thorough and intensive 
programme. Therefore, B.Ed degree courses by correspondence be 
derecognized. 
(b) The continuing education of teachers must be institutionalized. The 
organization of inservice education programmes and other activities 

“aimed at professional growth of teachers be systematical ly designed and 

conducted imaginatively. 
The public examinations taken at the end of Class X and XII be reviewed with 
a view to ensure replacement of the prevailing text-based and ‘quiz type’ 
questioning by the concept-based questioning. This single reform is sufficient 
to improve the quality of learning and save the children from the tyranny of 
role memorization. 
(a) A project team with a number of sub-groups be set up in each state to 
examine the syllabi and textbooks for all school classes, The sub-groups be 
required to decide the following: 

i) the minimum number of topics required to be taught. 

ii) The minimum number of concepts to be introduced 
within each topic. 

iii) The total time needed for teaching this minimum number 
of concepts comfortably by a teacher in the total working 
days realistically available in a year. 

(b) Mathematics curriculum for primary classes in all parts of the country be 
reviewed with a view to slowing down the pace at which children are 
required to learn basic mathematical concepts, and broadening the scope 
of primary mathematics to include areas other than number work (e.g 


space-and shape-related concepts and problem solving). The tendency 


(०) 


(d) 


(e) 


(G) 


J 
embedded in the syllabi and textbooks of primary mathematics to 
accelerate children’s mathematical skills by teaching them mechanical 
rules at the expense of understanding and intelligent application ought to 
be discouraged in future syllabi and texts. 
Language texthooks should adequately reflect the spoken idiom, An 
attempt should be made in future textbooks to give adequate 
representation to children’s life experiences, imaginary stories and poems, 
and stories reflecting the lives of ordinary people in different parts of the 
country. Pedantic language and excessive didacticism ought to be 
avoided. 
Science syllabi and texthooks in the primary classes should provide 
greater room and necessity for experimentation than they do at present. 
In place of didacticism in areas like health and sanitation, the texts should 
emphasis analytical reflection on real-life situations. A great deal of 
trivial materials included in primary-level science texts should be dropped. 
The syllabi of natural sciences throughout the secondary and senior 
secondary classes be revised in a manner so as to ensure that most of the 
topics included are actively linked to experiments or activities that can be 
performed by children and teachers. * 
Besides imparting knowledge of history and geography, the social 
sciences curriculum for Classes VI-VII and IX-X should convey the 
philosophy and methodology of the functions of our socio-political and 
economic system and enable the students to analyse, understand and 
reflect on the problems and priorities of socio-economic development. The 


repetitious nature of history syllabus should be changed. The history of 
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ancient times should be introduced for systematic study in secondary 
classes (IX and X) . The history syllabus for Classes VI-VII should focus 
on the freedom struggle and post-independence developments. The civics, 
as it is taught today, puts a great load on children’s capacity to memories. 
Therefore, it may be dropped in its present form and be replaced by 
contemporary studies’. The study of geography be related to 


contemporary reality.” 


3: The draft National Curriculum Framework 2005, was presented at the CABE 
meeting on 7" June, 2005. Following very extensive discussions the MOHRD decided to 
call for the comments of State Governments. This report contains the comments and 
recommendations of the Government of the National Capital Territory of Delhi to the 


draft National Curriculum Framework- 2005. 


Section - / 
Introduction 
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SECTION-2 


INTRODUCTION 


The NCERT have forwarded the following documents as the draft National 


Curriculum Framework 2005:- 


l. National Curriculum Framework 2005( Draft) 


2 National Focus Groups Position Papers . 
i) Volume 
Curriculum Areas 


ii) Volume II: 
Systemic Reform 


ii) Volume III. 
National Concerns 


These documents contain around 950 pages of text with almost every few lines 
propounding a novel idea, or giving 8 very valuable suggestion. Although the major 
recommendations are by and large laid out separately they do not take the place of a 
thorough reading of the chapters and neither are they concisely enunciated in a single 
place. The draft National Curriculum Framework would have benefited greatly 
with the inclusion of a final chapter titled “Recommendations” . In the absence of 
this and in view of the immense wealth of information available in these volumes it 
became necessary to first of all come to a definite conclusion on what exactly the draft 
National Curriculum Framework documents are recommending on what should be taught 
to children, and what the implications of each recommendation in terms of recruitment, 
increased expenses, teachers’ training etc also were. This was also important to remove 


any inconsistencies, confusion and doubt about what may have been excluded and to 


I0 

arrive at a consensus on the way forward. The draft National Curriculum Framework 
documents are also particularly relevant for Delhi as all the schools run by the 
government are affiliated to the CBSE and NCERT books are introduced from Standard 
IX onwards. 

2: Most importantly, the C.M and the Minister of Education Delhi took a major 
decision that all the recommendations of the draft National Curriculum Framework 
to which there was a consensus in Delhi, would be implemented by the State 
Directorate of Education for all schools upto Standard VIII. This is a very significant 
decision and has far reaching consequences for the children studying in schools run by 
the Directorate of Education and the civic agencies Municipal Corporation of Delhi 
(MCD) and the New Delhi Municipal Committee (NDMC). An exercise which thus 
started as one just to gather the comments of the State Government to a national initiative 
overnight turned into an exercise which would actually form the first step towards the 


creation of the State Curriculum Framework for Delhi. 


3. Methodology 


It was decided to employ the Bhagidari approach for arriving at a consensus on 
the recommendations of the draft National Curriculum Framework, and the approach 
towards the ‘State Curriculum Framework’. The Bhagidari method is a unique concept 
pioneered by the Government of Delhi and one which has won many accolades from all 
over the world, the most recent being the UN Public Service Award 2005 for 
Transparency in Governance and People’s Participation. The Bhagidari method is a 
very detailed consultative participatory process involving as a first step Orientation 
Workshops with stakeholders to apprise them of the subject and get their feedback. This 
is followed by a single Design Team meeting with representatives of each stakeholder 
group to evolve the actual end design of the Main Workshop which is held with around 


300 stakeholders. 
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This extremely painstaking method threw up a major challenge: how could the 
recommendations of a 950 page document be placed before a group of people and 
analyzed in a joint process so as to arrive at common conclusions? After mull ing over 
this at length, the organization which facilitates the Bhagidari process i.e. ACORD 
suggested a novel l method which fortunately found favour with everyone. ACORD 
suggested that the major recommendations of the draft National Curriculum Framework 
should be identified, reduced to around J00 at the most to facilitate easy discussion at 
many levels, and divided into 2 categories; namely Category “A” containing 
recommendations which are acceptable; and Category “B” comprising recommendations 
which are by and large acceptable but with certain qualifications. These two categories 
were to be placed before the stakeholders and their comments elicited at the ‘Orientation 
Workshops’, the Design Team’ meeting and the ‘Main Workshop’. A copy of the 


format of the Main Bhagidari workshop is at Annexure . 


== means “Partnership” of all stake-holders, both “internal” and “external” 
Multiple stake-holders have different perceptions, goals and interests, which normally 
makes it difficult for them to develop or sustain a consensus. Hence special, scientific 
processes are needed from the field of “large- group dynamics” to build “ownership” and |. 
facilitate the discovery of “common ground” (i.e. common interests, common goals, and 
common solutions). Professionally trained and experienced change-process facilitators 
are needed to design and conduct the methodology for partnership, based on large-group 
dynamics and small-group dynamics. The methodologies are globally proven and 


reliable provided they are followed carefully. 
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4. The State Directorate of Education and the SCERT organized a total of 0 
workshops/ consultative meetings during July 05 and the first week of August 05 
involving major stakeholders. 
The details of all the Workshops are given below:- 


a) Workshops held by the Directorate of Education Delhi and CERT Education Delhi and SCERT 
to deliberate on the draft National Curriculum Framework 2005. Curriculum Framework 2005. 


0 Geliberate on the Gra se eS eee ee 


Workshop Date Venue 

#] I & 2" July SCERT Delhi 

#2 8" July SCERT Delhi 

#3 50 July DIET Rajinder Nagar 

#4 I2 July DIET Daryaganj 

#5 5 July DIET Keshav Puram 

#6 550 July DIET Moti Bagh 

#7 I] July DIET Moti Bagh 

#8 20" July 05 Conference Hall Delhi Secretariat 
#9 26" July 05 Conference Hall Delhi Secretariat. 
0 3“ August 05 Sri Satya Sai International Centre 


(Main Bhagidari) Lodi Road 
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b) Major Stakeholders: 


Principals, Headmasters/ Headmistresses, Teachers (MCD Schools, Delhi Directorate 


Schools, NDMC Schools, Aided Schools and Private Schools) Parents, Students, 
Officials of SCERT, Officials of Education Department (Government, Municipal 
Committee of Delhi and New Delhi Municipal Corporation ) Academicians, NGOs and 
Professionals ( Confederation of Indian Industry, All India Management Association, 


Lawyers, Doctors etc). 


c) Number of participants at the I Workshops: 800 
5 Like the NCERT’s Focus Groups, the State level Consultations also comprised 


institutions of learning, SCERT’s own faculty, school teachers and non-government 
organizations. However it was strongly felt that there were other stakeholders who had 


to be brought into the process and these were : 


a) Students/ Children 


First and foremost, the Delhi process decided to speak with children who are the 
“client” of the National Curriculum Framework and hear their views. Students from all 
ages and stages including Primary, Upper Primary, Secondary, Senior Secondary and 
those in college were invited as were children who unfortunately cannot be called 
students because they have dropped out. It was crucial to involve this last group so that 
we could learn directly from them of the reasons which compelled them to drop out and 
whether the National Curriculum Framework recommendations addressed these issues or 
not. 

Children’s participation is also advocated under the UN Convention on the Rights 
of the Child. Children have their very own, very unique perspective which adults 


frequently tend to ignore, perhaps because their own voices were not heard as children. 


]4 
But we live in changing times and the Delhi government has at least found it well worth 
its while to listen to children when they speak. For example, while considering ways to 
improve the discipline and the performance in the all boys’schools, the adults examined a 
range of interventions from introducing sports to counseling. However, at a session with 
students themselves the boys’ came up with a (hopeful) suggestion - why not make all the 
schools co-educational? Interestingly, MIS data checked later on validated this — it is a 
fact that in the Delhi Government schools, in all parameters be it of discipline, students’ 
involvement in activities, academic results etc. the profile of our co-educational schools 
is the best. This is not to say that all decisions should be based on what children say but 
adults usually give children less credit than they deserve. In yet another interesting case, 
while discussing the draft National Curriculum Framework the children themselves 
never referred to studies as stressful either in terms of the quality or quantity — it is 
the ‘expectations’ of their parents that is stressful, not the education that they are 
receiving. Additionally, the word ‘boring’ came up many times to describe what 
children felt about school — they find the text books boring, the contents boring, the 
method of teaching boring. Children are just yearning to learn and to face 
challenges, what they want most is something that captures their imagination, 


arouses their curiosity, fires their creativity and literally “ignites the mind”. 


— have a very large army of scientifically trained manpower, we also have perhaps the 
largest number of illiterates. As many scholars have pointed out, we seem to be 
unwittingly nurturing a fractured system of school education. One part of the system is 
keeping pace with the most advanced systems of the world and the other, which serves 
the poorer and disempowered sections of the society, is remaining inefficient to reach out 
effectively and provide meaningful education. The challenge is to invest more energy 
and resources to improve the system, both in its outreach capacity and quality. 


Vinayak Jain 
Student, Little Flower Senior Secondary School. 


b)_Parents 


As amply borne out by the inclusion of a letter from a Mumbai based mother and 
teacher in the draft National Curriculum Framework, parents play a crucial but at present 
rather silent role in the education of their children. Their active participation at all levels 

is necessary not just because of the positive contribution that many parents can make but 
also to bring home to many other parents the fact that it is their expectations which is 
causing so much stress to their children. Parents need to change their outlook and 
become more broad minded so that their children blossom into happy adults who are 
successful in their own chosen field , not reluctant adults attempting to realize their 


parents unfulfilled dreams. 


c) _ Principals/Headmasters and Head Mistresses Mistresses 


Heads of schools have different responsibilities from school teachers and are 
responsible for providing the inputs which go towards a good education including the 
physical infrastructure, finalizing the daily calendar, and generally coordinating all the 
activities of the school. They have a special role in achieving the aims of the National 
Curriculum Framework and through their encouragement or lack of it can make or mar a 


motivated teacher. 


d) Professionals 


Doctors and lawyers brought a refreshingly new perspective to the process 
and gave valuable insights into issues of mental and physical health of school children, 
and their rights. Doctors in fact have played a crusading role in fashioning the 
Directorate’s proposed initiatives for adolescents in schools called “YUVA” which shall 


cover life skills education which is a big demand of children themselves. 
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The Confederation of Indian Industries and ALM. A were necessary as 
employment figures as one of the most important concerns of children and parents. The 
relationship between education and employability came up frequently and these 
professional bodies contributed on this issue by addressing questions such as to who 
should decide which are the vocational skill activities that should be pursued at the 
elementary /secondary level, should learning of at least one skill be made compulsory in 
school; what role can industry play to safeguard the interest of the child in this area and 


how can public private partnership become a part of mainstream education. 


e) Government Officials 


The administrative machinery which has to put all components of education into 


place were also consulted. 


f) In addition to these 0 Workshops the C. I. I organized a one day Consultation 
with Corporates on the draft National Curriculum Framework on J July 2005. The 
Directorate of Education Delhi is grateful to Mr. Harpal Singh, and Ms Sangeeta Anand 
of CII for convening this Consultation. Education is an area of prime concern for the 
C.LI which has been prevailing upon member companies to contribute in various ways to 


improve access and quality of education imparted by schools 


Section I 
Aims of Education 


SECTION-3 


AIMS OF EDUCATION: 


During the course of initial discussions a question which frequently came up was 
what were or should be the aims of education? In other words, shouldn't we first of all 
identify the goals and then assess the recommendations of the National Curriculum 
Framework against this benchmark also? This led us on to a fascinating exercise the 


result of which is elaborated in this section. 


Volume ना of the National Curriculum Framework has dealt with the subject ‘aims of 
education’, while the UN Convention on the Rights of the Child has also enunciated the 


aims of education under article 29. Both these are given separately here. 


2 After considering this issue at length it was decided that the stakeholders in the 
Bhagidari process should identify for themselves what they felt the aims of education 
should be, and not to influence them by specifically sharing what was contained in the 


National Curriculum Framework or in the UN Convention on the Rights of the Child. 


The stakeholders were divided into groups based on their group identity e.g. 
students, teachers, professionals etc. and asked to come up with what for them the aims of 
education should be .The most amazing fact about the presentations made by the groups 
was that they all raised the same points. The aims of education as they emerged from 


the Bhagidari process are as under:- 
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Aims of Education 

) There should be a level playing field for all children- all children should 
have equal opportunities to develop their talents and potential 
particularly in the areas of English language and Information 
Technology so that no child is left behind. 

2) Education should be able to lead to gainful employment and all 
children should have some certainty that they can be economically 


independent after completing education. 


3) The end product of education should be responsible citizens who are 
healthy and productive 

4) Self respect and respect towards others should be an integral part of 
education which must also foster values of peace, dignity, culture, 
harmony, nationhood, sharing, caring, cooperation and encourage the 
building of a nation that is secular and free from gender bias. 

5) Education should develop competencies and skills of children and must 
be related to everyday life. 

3; The level of unanimity amongst all the participants on the aims of 


education came as a big revelation . Even the words used by the stakeholders were 
identical. But what was even more fascinating was the similarity between the aims of 
education identified through the Bhagidari process and the aims laid down in the UN 
Convention on the Rights of the Child which under article 29 states that : 
States parties agree that education of the child shall be directed to: 
(a) The development of the child’s personality, talents and mental and 
physical abilities to their fullest potential; 
(b) The development of respect for human rights and fundamental 
freedoms, and for the Principles enshrined in the Charter of the 


United Nations: 
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(०) The development of respect for the child’s parents, his or her own 
cultural identity, language and values, for the national values of 
the country in which the child is living, the country from which he 
or she may originate, and for civilizations ‘different from his or her 
own, 

(d) The preparation of the child for responsible life in a free society, in 
the sprit of understanding, peace, tolerance, equality of sexes, and 
friendship among all peoples, ethnic, national and religious 
groups and persons of indigenous origin; 


(e) The development of respect for the natural environment. 


4. In contrast to these. very specific statements Volume Il of the National 
Curriculum Framework states that it would be helpful to seek an answer to the 
question what ought to be the aims of education by way of our engagement with the 


following issues: 


i) School education is a deliberate and more-or less external intervention in the 
life of a child. Although much learning and teaching takes place at home, in 
the neighbourhood community, and in actual living communities in rural and 
tribal India , the school introduces the child to an environment of teaching and 

learning that, quite by design, marks itself off from the rest of the child’s 
environment. Tagore’s experience of his first day at school is repeated with 
greater or less intensity in most children’s first encounter with school “... all 
of a sudden I found my world vanishing from around me, giving place to, 
wooden benches and straight walls staring at me with the blank stare of the 


blind”. ‘While the school must perhaps have boundaries of its own—as the 


iii) 


20 

life of the school cannot just be merged with the life of the community around 
it—these boundaries must not become barriers . They must, on the other 
hand, facilitate the creation of vital links between children’s experience at 
home and in the community and what the school offers them’. 
Self-knowledge is diametrically opposed to self-ignorance and self-deception. 
To be deceived by others is bad but to be deceived by oneself is even worse. 
However, unfortunately, we deceive ourselves much of the time. The big fat 
ego, which most of us have, can remain fat only on a daily diet of self- 
deception , Self knowledge can be achieved only through the knowledge of 
the other, and one cannot know the other without being just to the other. 
Education must be a continuous process of self-discovery, of learning the truth 
about oneself. This is a life long process ; but the school, through insightful 
teaching and learning situations of various kinds, can bring home to the child 
the great importance of this process. 
There is need to convince the child or the adolescent of the superiority of a 
life of virtues to a life of vice and wickedness. The only way to do this is to 
effectively demonstrate that genuine human happiness can spring only from a 
life lived in accordance with virtues. But, how is this to be done? How is one 
to counter the opposite belief that it is not the virtues but power and wealth 
that are constitutive of true happiness? In a world where the latter belief is 
pre-dominant, it may be impossible to teach the value of virtues to our 
children. We need therefore, to create the possibility of profound questioning 
of our social structure and show in various ways the deep connection between 
human discontent and a life devoid of virtues. i 

In this connection, and in the light of so much of breast- beating 
about the need of ‘value education’, the following points need to be made 


about a virtuous or moral life: First, a virtuous man is not simply one who 
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happens to possess the virtues, say, courage intelligence, temperance, and so 
on. In isolation, virtues may not have anything to do with moral life at all. 
Thus, e.g., courage by itself can be put to incredibly evil use; think of the 
courage of Nathuram Godse. The same thing can be said of intelligence. As 
to temperance, if it is not tempered with the vital unity ofa moral life, it is in 
perpetual danger of degenerating into soulless, ritualistic disciplining of 
oneself. 

What is it that breathes morality into the virtues? It is — we must have the 
courage to acknowledge truth and love, or, in terms of our own powerful 
tradition of moral thought, ahimsa. Truth means freedom from self-deception; 
here it is never enough to speak the truth occasionally. As Wittgenstein puts 
it, “The truth can be spoken by someone who is already at home in it; not by 
someone who still lives in falsehood and reaches out from false hood towards 
truth on just one occasion”. Courage, temperance, intelligence, and so on 
cannot come together in the vital unity of a virtuous life unless they are 
profoundly mediated by the love of truth. And the love of truth—when we are 
talking of a moral life—can flourish only in the supreme and active presence 
of ahimsa. 

Secondly, in the context of moral life, the means and the end must form a 
continuum such that, as it were, the means and the end make a wholesome 
unity. The distinction between the means and the end in this context, if there is 
one at all, is not the same as the distinction where the means is merely 
instrumental in producing the end, e.g., playing football as a means of keeping 
physically fit. Morality is not external to a virtuous life in the way football is 
external to physical fitness. (The position taken here is distinct from the 
utilitarian position epitomized in the dictum ‘honesty is the best policy’ ) In 
the moral sphere, the process is integral to the product and the product is 


inalienable from the process. Here, there can be no such thing as finding the 
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most efficient means of achieving a predetermined goal (as in, say, matters of 
management), for the means in the pursuit of a moral end is not replaceable. 
An important corollary of this is that if value education must be a part of the 
education system, values or virtues must be integral to the whole process of 
education. Value education cannot be imparted as a separate bit of education; 
the whole of education has to be value education. Here, we need powerful 
reminders, in a variety of ways, of the Gandhian idea of ahimsa, peace and 


harmony. 


Cultural diversity is one of our greatest gifts. To respect and do justice to. 


others is also to respect and do justice to their respective cultures or 
communities. We, therefore, need to radically change the center versus 
periphery perspective on inter-cultural relationships in our country. Cultures 
on the so-called periphery must receive as much attention as cultures in the 
center. As for education, its implication is that ways of life other than one’s 
own must be imaginatively and effectively presented as deserving of as much 
respect as one’s own. 

Individual differences are as important as cultural differences. Individual 
children frequently have capacities and skills which do not find adequate 
recognition in the school environment. Development and flourishing of these 
skills and capacities would not only enhance the individual’s life but also 
enrich the life of the community. Education must therefore promote and 
nourish as wide a range of capacities and skills in our children as possible. 
The gamut of such skills include the performing arts (music , dance , drama.. 
and so on), painting and crafts, and literary abilities (weaving stories, wielding 
language to portray different aspects of life, a flair for metaphorical and poetic 
expression etc.). Also, skills as diverse as some children’s special capacity to 


bond with nature—with trees, birds, and animals—need to be nurtured, 
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Knowledge is not a unitary concept. There are different kinds of knowledge 
as well as different ways of knowing. The idea that objectivity, which is a 
necessary constituent of knowledge can be achieved only if knowledge is free 
from emotions (care, concern, and love) must be abandoned. One implication 
of this for education is that literary and artistic creativity is as much part 
man’s epistemic enterprise as is seeking knowledge through laboratory 
experiments or deductive reasoning. The former frequently enables us to see 
the truth in a way that the paradigmatic scientific quest cannot. 

Education must be seen as a liberating process: otherwise, all that has been 
said so far will be rendered pointless. The process of education must therefore 
free itself from the shackles of all kinds of exploitation and injustice (e.g. 
poverty, gender discrimination, caste and communal bias), which prevent our 
children from being part of the process. 

It is very important that school teaching and learning takes place in an 
environment that is aesthétically pleasing. It is also essential that children 
take an active part in creating such an environment for themselves. 

It ought to be possible for every child to be proud of his or her nation. But, 
one can be proud of something only if it is an achievement of one’s own or if 
one is very intimately connected with those whose achievement it is. We can 
be proud of our own achievements, or the achievement of our children or 
friends. If we feel an intimacy with God or nature, we can be proud of even 
the skies and the whole universe. It is therefore very important that education 
fosters within the child an intimacy with people who are directly connected 
with achievements which are part of our national heritage. It is of course 
equally important to see that children’s pride in their own nation does not 


negate their pride in the great achievements of humanity as a whole. 
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5, While these points are well taken, the draft National Curriculum 
Framework however does not elucidate specifically what it feels the aims of 
education are and this is a definite drawback of the document. The 
stakeholders strongly felt that the aims of education had to be clearly 
spelt out first. In view of this, it was decided that the aims of education as 
decided in the Bhagidari process world also form the primary benchmark 
for commenting on the recommendations of the draft National 


Curriculum Framework-2005. 


TUTTE 


Section-IV 
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SECTION-4 


AREAS ON WHICH THERE WAS AN OVERWHELMING RESPONSE FROM 
THE STAKEHOLDERS: 


As indicated earlier the major recommendations of the draft National Curriculum 
Framework were culled out and put into two broad categories namely Category ‘A’, 
Jomprising recommendations which are accepted, and Category B', comprising 
recommendations which are accepted but with certain comments, reservations or 
suggestions. From discussions on these the Bhagidari process was able to reach a broad 


consensus on these two areas and also on the recommendations which were not accepted. 


However, during the Bhagidari process, there were a few areas which repeatedly 
came up and garnered most of the attention and time. It was apparent that these issues 
were upper most on people’s minds and again, what was surprising was the consensus 
amongst the stakeholders on these. Since the participants felt so strongly about these few 


issues it was decided to list them separately so that the concerns are correctly reflected. 
a) The English Language 


Without a doubt the single issue which dominated the proceedings was 
invariably the discussions on the English Language, and when and how it should be 
introduced and used in education. Students from government schools spoke emotionally 


about how they felt at a disadvantage with children from private schools simply because 


26 
they couldn’t speak English as fluently as them. Parents were determined that their 
children should not be discriminated against or face any bias in the job market because of 
a lack of proficiency in English. The professional bodies strongly averred that India’s 
success in the international arena today is largely on account of its huge army of English 
speaking people and that if India is really OS about becoming a global super power 
then it had better do something to ensure that all children in the country had access to 


English teaching at the earliest possible stage. 


2. It was this deep feeling that English is the language of the empowered and 
those who can’t speak it fluently are an unfortunate class apart that got translated in the 
groups identification of the first aim of education :- that there should be a level playing 
field for all children, 


3. Children and parents feel that those studying in government schools are 
deprived of this level playing field because of the role of the mother tongue or vernacular 
tongue, as the medium of instruction. In Delhi the proliferation of private schools in the 
raiddle and lower sectors is precisely because. they are tapping into this tremendous 


demand and therefore all proclaim themselves to be “English medium”. 


4. Since the gains to a child from studying in the mother tongue are glaringly 
obvious, the question was discussed in detail. The Principal of a leading private school in 
Delhi explained how the students in her school were taught in Hindi medium till Standard 
V and thereafter in English medium, emphasizing that with due diligence the transition 
can be smooth and does not lead to children growing up with any limitation in the 
English language whatsoever. Children in government and other schools and their 


parents, teachers and professionals however were not so easily convinced. 
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5. This situation has been very aptly caught in the chapter “Teaching of English” 
in Volume-I of the draft National Curriculum Framework which states : 

“English is in India today a symbol of people’s aspiration for quality in education 
and a fuller participation in national and international life. Its colonial origins now 
forgotten or irrelevant, its initial role in independent India, tailored to higher education 
(as a ‘library language’, a ‘window on the world’) now felt to be insufficiently inclusive 
socially and linguistically, the current status of English stems from its overwhelming 

presence on the world stage and the reflection of this in the national arena. It is predicted 
chat by 200, a surge in English language learning will include a third of the world’s 
people. The opening up of our economy in the 90s has coincided with an explosion in 
the demand for English in our schools, because English is perceived to open up 


opportunities” (Das 2005). 


6. On the question of the level of introduction of English, the chapter goes on to 
state that: 

“The visible impact of this presence of English is that it is today being demanded 
by everyone at the very initial stage of schooling. The English teaching profession has 
consistently recommended a relatively late ( class IV, V or VI ) introduction of English, 
and this is reflected in spirit in policy documents. The dissatisfaction with this 
recommendation is evident in the mushrooming of private English—medium schools and 
the early introduction of English in State school systems. The popular response to 
systemic failure has been to extend downwards the very system that has failed to deliver. 
The level of introduction of English has now become a matter of political response to 
people’s aspirations, rendering almost irrelevant an academic debate on the merits of a 
very early introduction. There are problems of systemic feasibility and preparedness: e.g 
finding the required member of competent teachers, But there is an expectation that the 


system should respond to popular needs rather than the other way round.” 
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The demand for English is overwhelming. There is no evidence to show that its 
proper introduction even at the earliest stage, can cause harm to children who anyway 
pick up languages very easily. The response from the Bhagidari process is that 
English must be introduced at the very initial stage of schooling, with the rider that 
teachers must be taught the skills, required to teach it proficiently and aids in this 


regard must be provided. 


आ are talking about equipping our children and young people to contribute and to 
succeed in the larger world and therefore English is paramount. 

- We believe English is one language which will enable our youth to compete in the 
international arena. 

- Considering globalization and India’s contribution to ICT Technology cannot be 
taught in mother tongue, it has to be necessarily in English as localization of such 
technical terms is a waste of time, energy and budgets. 


From the workshop organized by C. II. 


b) Computer Education 


The second component identified as essential to provide a level playing field is, 
knowledge and use of computer education (. T.). Students and other stakeholders are 
aware of the enormous potential of I. T., and the internet in particular is perceived 
of as a ‘great equalizer’, second only to fluency in English. However, the level of 
debate here was very different from that of regarding English, primarily because 
government schools in Delhi have an excellent programme for computer education. 
Computer Labs have been set up and students are faring exceedingly well in the CBSE 


exams. While emphasizing the overwhelming importance of this area the students felt 
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that ‘other’ children who did not have this benefit as yet must not be deprived any 
further. The section contained in the chapter ‘Educational Technology’ in Volume I 


were overall accepted. 
c) Mathematics 


As per the MIS data, analyzing the performance of Delhi government schools the 
single subject responsible for almost all failures is mathematics. This situation 
apparently prevails across most schools, and the chapter “Teaching of Mathematics” in 
Volume I of the draft NCF very aptly states: 

If any subject area of study evokes wide emotional comment, it is mathematics 

math anxiety and math phobia are terms that are used in popular literature”. 

“Tf any subject taught in school plays a significant role in alienating children and 

causing them to stop attending school, perhaps mathematics, which inspires so 


much dread, must take a big part of the blame”. 


2 During the Bhagidari process some very revealing facets of maths education came 
to the fore namely: 

i) Engineers, professionals and others, vehemently oppose any dilution in the 
standard of maths in the CBSE in Standard X, XI and XII. contending that 
this level of knowledge is essential for getting entrance to engineering 
institutes such as IIT, or for pursuing the Pure Sciences. They also 
contend that the ‘stiff syllabus ensures that only the best are selected for 
further scientific studies. 

ii) ‘Hatred’ of maths amongst students is also balanced to some extent, by the 
sheer ‘love’ of maths amongst other students. Thus within the same 


scenario the only unanimity which emerged was that feelings on maths ran 
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high at both ends of the spectrum, Almost no one had a middle —of — the- 
road opinion. 
iii) Maths is not only the single largest cause for failures in school learning 
exams, but is in the forefront as a major reason for children dropping out 


of school. 


3. The chapter ‘teaching of Mathematics’ in Volume I of the draft National 
Curriculum Framework does not appear to offer any tangible solution to this 
crucial problem. However, the chapter ‘Examination Reforms’ in Volume-II 
admirably tackles the problem and has suggested a solution which has found 
favour with everyone. The Focus Group on Examination Reforms has proposed 
the following: 

“Do not expect everything of everybody in every subject. One can 
appreciate the rationale for not having different curricula for different types of 
schools and types of students. (As has been argued—most forcefully in 
Maharashtra—this would perhaps create a hierarchy within the same exam board 
and create two classes of learners.) But, just as we allow students and schools 
some element of choice in the choosing of their subjects, they should have the 
choice of picking one of two levels within that subject. Of, say six subjects, 
every student would choose to do 3 (or 4) exams at the higher level and 3 (or 
2) exams at the standard level. Though set on the same curriculum, higher- 
level exams would have a larger component of high-order-skill testing and 
demand greater speed, conceptual understanding, and depth of insight than 
the standard —level exams. 

Not only would the above reform cater for different kinds of learners and 
allow different levels of testing, it would also reduce overall student stress levels. 
It is well known that students experience greatest stress before and during their 


most ‘difficult’ subject exam. 
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Secondly, this reform, when applied to Mathematics and English, two 
subjects with the lowest pass rates in most boards, will also improve the overall 
pass rate. As envisioned by us, standard-level Mathematics for the tenth grade 
would be designed for students who will not pursue maths and the sciences 
further. It would focus on computation, algebra, areas, financial maths, and 
interpretive statistics—quantitative methods that will equip them for life. 
Trigonometry, set theory, logarithms, geometrical proofs, volumes, and more 
technical topics within mathematics will either feature only in higher-level 
mathematics (if there are two syllabuses), or comprise less than 20% of the 


standard level paper (if there must be a common syllabus).” 


The chapter on ‘Teaching of Mathematics’ targets the child who is not 
good at Maths and suggests how the subject can be made more child friendly. 
However, if the recommendation for a second level of Maths is accepted and 
implemented (and it should most definitely be done ) then perhaps the 
suggestions in the chapter on ‘Teaching of Mathematics’ may not be 
required. The present curriculum can continue as “Higher Maths” and a 


simpler “Lower Maths” could be designed separately. 


Examination Reforms 


The excellent recommendations in the chapter on “Examination Reforms” in 
Volume-II of the draft National Curriculum Framework have been 
appreciated and are accepted with one single very major exception on which 
there was an overwhelming response. The stakeholders did not agree to the 
elimination of exams in Standards 6,7 and 8, or to the suggestion that the 
tenth grade board exam be made optional forthwith. The reasoning was 


simple: if there were no exams then the teachers would not teach. The 
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opposition to this suggestion came apparently from a fear that exam pressure 
ensures that teachers teach, and in the absence of this there is no way that parents, 
or any one else for that matter, can ensure that children are taught. An exam 
conducted by an impartial national body of repute like the C.B.S.E has a much 
higher status than a school conducted exam. Moreover, students are very 
sensitive about being identified so early on and divided into ‘those who will drop 
out after 0% and ‘those who will continue after 0% and their aim of a level 


playing field extends to all children giving the same exam at the same time. 
Health and Physical Education: 


In terms of additions of new subjects or add-ons, the overwhelming 
demand from students was for a module on issues pertaining to adolescence. The 
suggestion of the draft National Curriculum Framework to introduce health and 
physical education as a separate subject has been warmly welcomed. The 
recommendations that the subject should be introduced at the primary stage, 
continued at all stages and be a compulsory subject upto 000 class treated on par 
with the core subjects are strongly endorsed. 

2, However, the contents of the chapter on health and physical education in 

the draft National Curriculum Framework did not meet with acceptance 
particularly since it seems to shy away from the problematic issues which 
adolescents are facing today such as sex education/ life skills education, 
increasing and graphic depiction of sexuality and violence in normal everyday life 
such as cartoon films, TV programmes, magazines and newspapers . A module 
recently prepared by NACO and advocated by the Ministry of Human Resource 


Development fortunately takes care of some of these issues, but leaves other 
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crucial areas untouched particularly high risk behviour drug and substance abuse, 
alcoholism, delinquency, nutrition issues etc. The introduction of health and 
physical education is an excellent opportunity to tackle the subject but the chapter 
in the National Curriculum Framework just does not meet the requirements. 
Moreover, a report which states that the comprehensive definition of school health 
as given by the Bhore Committee in 946 be adopted as the working definition 
cannot really be very relevant to 2005. 

In view of the overwhelming demand for the subject by all stakeholders its 
introduction is endorsed with the suggestion that the module prepared by NACO 
and Ministry of Human Resource Development should be used after it has been 
expanded to cover all school classes with age specific interventions, and all issues 


facing adolescents today. 


, Teacher Education 


If the top ten most important components of good education had to be 
identified, then ‘teachers’ would occupy the first five positions. The role of the 
teacher is so crucial that there is no need whatsoever to elaborate on it. The 
chapter on ‘Teacher Education’ in Volume of the draft National Curriculum 
Framework aptly sums up the situation when it concludes with the following 
statements: 

“The focus of many innovations and educational reform of the 49908 was 
on the need to respect the nature of the child, her pace of learning and carving a 
legitimate space for the agency of the child. However, the hope of revitalizing 
school education in India, via an idealistic or an ideologically driven attempt 
at revising the school curriculum will probably meet with little success, if the 


central ‘agency of the teacher’ remains unrecognized. 
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With this must come, the recognition of the multiple constraints that the 
average teacher has to cope with: social, cultural, skill and gender-based. The 
transformation of the capacities, skills, knowledge and attitudes of the 
teacher and the school environment are pre-requisites for the transaction of 


an enlightened curriculum and not vice versa, as currently believed.” 


The recommendations given in this chapter are strongly endorsed. 


Art, Music, Dance, Theatre and Heritage Crafts: 


There was total unanimity in accepting the recommendations that Art Music 
Dance, Theatre, and Heritage Crafts be introduced. The only observation is that 
both subjects could be integrated into one. The recommendations contained in 
these two chapters are endorsed. The introduction of these areas will however 
have enormous implications on the creation of posts of teachers, engaging artisans 
and others, purchase of material etc, As per guidelines issued by the Government 
of India and the CBSE, subjects such as music and painting are recommended for 
disabled children in schools appearing for the CBSE examination. However, the 
present absence of teachers for these subjects is a major obstacle in ensuring that 
disabled children are integrated into schools. If a firm decision is taken that Art 
Music, Dance, Theatre and Heritage Crafts shall be introduced in all schools 
then not only will normal children benefit enormously but this will aiso pave 
the way to integrating all disabled children into school. The 


recommendations are therefore strongly endorsed. 
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J Peace Education 


The chapter on peace education in the draft National Curriculum 
Framework is beautifully written and strikes the right chord . It is 
difficult to single out specific recommendations. The spirit of this 


chapter must be implemented as early as possible. 
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Section-V 
Comments on other 
recommendations 


SECTION 5 


a) Recommendation of the draft NCF 2005 which have been accepted by the 
stakeholders in the Bhagidari process 


These recommendations are quoted directly from the draft N C documents, 


and are:~ 


Vol.I Science 


. At the Primary stage (class I to V) the child should: be engaged in joyfully 
exploring the world around and harmonizing with it 


2. At the Upper Primary stage (class VI to VIN) the child should be engaged in 
learning principles of science through familiar experiences, working with hands to 
design simple technological units and modules and continuing to leam more on 
environment and health through activities and surveys 


3. At the secondary stage (class IX and X ) the students should be engaged in 
learning science as a composite discipline 


4. Atthe Higher Secondary (class XI and XII) stage Science should be introduced as 
separate disciplines with emphasis on experiments/technology and problem 


solving 


5 ICT should be used in such a way that it becomes an opportunity equalizer by 


providing information, communication and computing resources in remote areas 


9. 
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Present science education must undergo a paradigm shift. Rote learning should 
be discouraged, move instead towards inquiry skills, language, design and 
quantitative skills, greater emphasis on co and extra curricular activities to 


stimulate investigative ability, creativity. More Science fairs. 

Examination reform should be declared a National Mission. 

Teacher Empowerment is a crucial reform and essential. 

A majority of the students learning science as a compulsory subject up to class X 


are not going to train as professional scientists or technologists in their careers. 


Thus they need to become “scientifically literate” only. 


0. At the higher secondary stage, the requirement of different disciplines of Science 


become important and they need to be learnt in depth and with rigour. 


In Upper Primary stage, schools should set aside some time every week for 


interactions in which students can share and seek information on smoking, drugs, 


sex, reproduction and other issues of adolescence. 


2. Introduce open book examinations. 


3. Adequate infrastructure (labs etc.) is essential, not a desirable luxury. 


4. Teaching should be activity based. 
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5. Science clubs should be set up. 
6. A complete overhaul of the teacher education system in the country is essential. 
7. The rural-urban divide should be bridged. 


8. Gender bias should be removed and girls should be allowed to study Science if 


they wish. 
Language 

9. As far as possible, efforts shall be made to teach a foreign language for two years 
at the senior secondary level. 


20, Multilinguism shall be encouraged. 


English 


2]. Proficiency of teachers in English is essential. 


22. A variety of methodologies should be used to teach English e.g through reading, 


enacting stories, newspapers, TV programmes, radio. 
23. Evolve standardized national benchmarks for English. 


Social Sciences 
24, Gender concerns should be addressed in terms of making the perspectives of 
women integral to the discussion of any historical event and contemporary 


concern, 
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. There should be a shift away from a heavy content load- we should try to 


minimize the retention of information without comprehension. 


. Shift from patriarchal frame to gender fair one. 


In classes I and II children should be engaged in activities. To understand the 


natural and social environments through illustrations from the physical, 


biological, social and cultural spheres. 


In classes III, IV and V the subject Environment Studies (EVS) should be 


introduced, All concepts shall be activity based. 


. Teacher’s Hand book should be prepared at all levels to give clear directions on 


how to handle the topics and promote the development of concepts and teach 


sensitivity towards environmental concerns. 


Teaching methods should be in a participative and discussion-oriented mode, e.g. 


story telling, painting, dance, song and music. 


In Classes VI, VII, VIII, the various subject area shall be introduced as will 
contemporary issues such as poverty, illiteracy, problems of disadvantaged 


children, and also global issues. 


At secondary stage the objectives include understanding the processes of . 
economic and social change critically examine social and economic issues like 


poverty, become aware of disadvantaged sections of society, 
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33. Children should learn through activities e.g. lesson on cooperatives can be taught 
by letting children run a cooperative themselves, or lesson on the moon taught by 
letting them observe the moon at school, there should be visits to museums and 


historical monuments. 


= be: 


) Tests should be introduced from I class. 
2) Open book examinations must be introduced. 


3) Proficiency of teachers in English is essential. 


= 


4) Syllabus must be reduced. 


5) Teachers must be energetic, interested and well qualified, specially in case of 
Maths teachers for each class from Ist onwards. 


6 


— 


Sports must be introduced as a subject and having proper facilities like 
having proper ground and trained teachers. 


7) Each class should have 30 students only. 


— 


8 


— 


Question paper must be reduced in length 


From students of Queen Mary's School 
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Habitat & Learning 


34, The school must be a demonstration of the environmental values that the 
educational system tries to convey whether the context is that of drinking water 
and sanitation facilities, energy use, garbage management, composting or 
greening the school needs to exemplify good practices and needs to communicate 


these, through demonstration not only to the students but also to the community. 
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35, Environment Education should infuse all disciplines as an activity oriented 
endeavour. This would serve far better than teaching it as a separate subject in 


the conventional bookish form. 


Vol. II 

Systemic Reforms for Curriculum Change 

36. Proactively work against structures of exclusion to ensure the full participation of 
children in school. Schools must ensure, every child access to schooling, they 
must facilitate those who drop out or are pushed out to get back. They must 
assure children continuous education at least till Standard X. 


37. Schools must trust teachers, giving them space and a measure of autonomy. 


38. The number of schools at the upper primary and secondary school levels must be 


increased. 

39, Support to the first generation learners must be given. 

40. School must be evaluated on the basis of the numbers of children who have 
continued their study, not on the basis of their performance in the (Standard X) 


examination. 


4], 


Teachers should be highly motivated, energetic professionals, not disinterested 


people with neither the aptitude nor the inclination to work for children. 
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Curriculum, Syllabus and Textbooks Syllabus and Textbooks 


42. Should be guided by a mix of criteria based on the child’s learning requirements 
aims of education, and the socio-economic and cultural context of learners not, as 


at present, on the requirements of the examination system. 


43. Instead of a single textbook, a package of teaching learning material should be 


used to engage the child in active learning. 


44, The challenge of translating the vision of equality into a curricular framework 
needs to be answered. 


45, Recommends a national “Core” framework. 
46. The curriculum is the plan for the implementation of educational aims. 
47. Syllabus is the topics in a particular subject. 


48. Education should aim at a pluralistic democratic society based on justice, equity 
and freedom. 


49. Teacher student ratio should be 30. 


50. Active involvement of parents essential — space should be given to the community 


in the classrooms, 


5l. Prevailing text book based and quiz-type questions in Standard X and XII exams 


should be replaced by concept — based questioning. 
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Examination Reforms 


52. One entrance test applicable across the nation for all fields with a nodal agency at 


national level for coordinating this. 

53. A wider range of performance parameters should be on the marksheet—absolute 
marks/grades, percentile rank among all candidates of that subject and among 

| peers (eg. Schools in the same urban or rural block) 

54, Students should have access to their question papers. 

55. Only interested teachers should be examiners, and they should be paid well. 

56. Good questions should be collected from many sources, not just experts. 

57. Suggests changes in skills to be tested (Multiple Choice Questions) 

58. Suggests steps to curb cheating. 


59. Internal assessment must be graded on a relative scale. 


60. There should be more varied modes of assessment including oral testing and 


group-work evaluation. 


6l. Do not expect everything of everybody in every subject. 
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62. Students should have the choice of picking one of two levels within a subject. Of, 
say, six subjects, every student would choose to do 3 (or 4) exams at the higher 
level and 3(or 2) exams at the standard level. Though set on the same curriculum, 
higher level exams world have a larger component of high order skill testing and 


demand greater speed, conceptual understanding, and depth of insight than the 


standard level exams. 


63. This would reduce stress levels, and improve overall pass rate in Maths and 


English. 


64. It is to be remembered that examinations are artificial situations created for the 
convenience of the system and not the individual learner. They are relied on 


because more holistic assessment is usually unviable due to cost and manpower 


constraints. 


65 The following are recommended to reduce exam anxiety and its often morbid 


consequences (anxiety, stress, suicide): 


- Length of the question paper should be shortened 


- Questions that require students to draw on two or more areas of the 


syllabus would also allow more comprehensive testing within lesser time, 


in addition to constituting good educational practice by calling on 


candidates to make relevant connections between material from different 


chapters. 
A shift in emphasis from ‘short answer’ (often requiring familiarity with 


two obscure lines at the bottom of say, page 24) to MCQs designed to 
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45 
test real understanding of core concepts would help reduce student 
anxiety. 
- Unless the school lacks a very basic infrastructure, students should be able 
to take the exam in their home school in order to reduce stress caused by 


additional travel and unfamiliar environments. 


- A long term move towards open book exams can be envisaged. 
Meanwhile, candidates doing Chemistry paper should be given the 
periodic table and bond angle values; examinees in Maths and Physics 
should be given some trigonometric identities and other formulas which 


otherwise have to be learnt by note. 


Elimination of the term ‘fail’ can be replaced by phrases such as 
‘unsatisfactory’. The word ‘fail’ carries a social stigma and often 
victimizes a student for systemic deficiencies in teaching, textbook 
availability etc. 

= Elimination of the pass/fail concept by permitting repeated retakes. 


- The tenth grade exam should be made optional forthwith. 


Problems of Scheduled Caste and Scheduled Tribe children. — f Scheduled C d Scheduled Tribe children 


66. There is a need for equitable provision of schooling at different levels, 


educational infrastructure and other facilities. 


67. There should be focused implementation of positive discrimination policies in 


areas and groups which continue to suffer marked exclusion. 


46 
68. Curricular goals must emphasize equal opportunity for intellectual growth and 
must aim at dignity of labour, promotion of talents etc. underlined by values 


of equality, democracy, secularism, social and gender justice. 


69. The curricular context should be able to critique the unjust social order and 


prevent loss of valuable cultural heritage. 


70, The curricular should lead to identification and creativity, not alienation, 


7l, There is a need to develop pedagogic practices that aim at improving self 
esteem and identity of SC/ST. 


72. Teachers need to know more about SC/ST. 


Gender Issues in Education 
73. Access to education for all girls. Nothing short of free and quality education 
for all and the provision of accessible schools for girls in every area of the 


country, will ensure that all girls gain equal access to education. 


74, Government schools are increasingly becoming centres of poor quality 
education for the marginalized sections of society, specially girls , which in 
turn is connected to the high drop out rate of girls. Hence, the infrastructure 
and quality of teaching in government schools must be brought up to the 
mark. 


75, Integrate input of women’s studies research in textbooks, syllabi and training. 
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76. Have nationwide consultations on schools of religious denomination 


77. Establish that gender is not a women’s issue- it is a people’s issue; train boys 


to confront themselves and patriarchy. 
78, All subject curricula, text-books to be made gender free, 


Education of children with Special Needs 


79. All aspects of education including ECCE, school infrastructure, teacher 
education programmes, curriculum, syllabus, text-books etc responsive and 


sensitive to the special needs of children 
80. Promote self reliance and enable children to acquire coping skills. 


8 Admission, retention and full participation of children in all aspects of 
education must not be subject to any criteria based on assessment tests and 


judgment by professionals and experts including psycho- medical certificates 
Early Childhood Education 


82 Curriculum is the sum total of all the experiences available to the child. 
and can not be reduced to a syllabus, It has to be constructed to suit the 
child in different contexts, and in tune with the age, needs and abilities of 
the child, and requires the full involvement of the teacher 


b) 


83. 


84. 
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Curriculum should not be the drab, meaningless and often cruel 
schedule that passes for pre-school education today. in which children are 


forced to do things most inappropriate for them. 


ECCE should prepare the child for entry and success in primary school. 


Recommendations of the draft National Curriculum Framework-2005 f the draft National Curriculum Framework-2005 
which have by and large been accepted by the stakeholders in the h h keh rs in the 


Bhagidari process but with certain comments and modifications, and idari process but with certain comments and modifications, and 


those which have not been accepted, 


It was felt that the draft National Curriculum Framework over 
emphasizes decentralization. The draft repeatedly states that the 
curriculum should articulate local perceptions, that Gram Panchayats are 
best equipped to find solutions to problems etc. While the over all 
desirability of decentralization is accepted and the sheer importance of 
teaching children about their own local environment unchallenged, it is 
necessary to strike a balance. Thus the opinion among stakeholders was 
that from Standard IX and above children all over the country should 
study a similar syllabus so as to foster a national identity. This 


syllabus should include examples from all over the country. 


Similarly, the statement that curriculum objectives can be formulated at 
the State and District level and each school can recognize them as per 
needs of the children and teachers was considered unrealistic and not in 


the interest of the children. 
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The draft states that there shall be a shift from the elitist perspective of the 
nation and its past to the perspective of the masses. It is presumed that the 
spirit behind this is that the needs and situation of millions of Indians who 
are under privileged must be considered.and this is appreciated. The 
present syllabus barely touches. upon issues of poverty and does not 
encourage children to wonder how a country with millions of tons of 
buffer stocks in food grains can have millions of hungry people. 
However, it was felt that once again, balance is required and instead of an 


either /or situation, all perspectives should be adequately represented. 


The statement that a text book should not be self contained was disagreed 
to by many on the grounds that it opens the way for teachers to insist that 
students take private tuition from them if they want to cover the gaps not 
contained in the text book. It is therefore recommended that at present the 


ext bc ok must be self contained. 


There was some debate regarding whether the NCERT books are 
overloaded or not. While almost all the parents felt that the CBSE books 
prescribed by NCERT are heavily overloaded, children however, were 
divided on this issue, and as indicated earlier were more concerned about 


how boring and uninteresting the text books were. 
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6. Work education in school must have linkages with industry to be of use. 


— The school curriculum must be restructured so that going hat going to school enables | 


children to find productive jobs. For a poor household, an I8 year old school 
graduate with no income earning skill is a burden to the family. An J8 year old 
school dropout who has trained with the neighbourhood carpenter, plumber or 
blacksmith, is more valuable. An education policy that does not realize this is not 
going to be able to keep children in school. 


From the C. II. Workshop. 
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SECTION 6 


5] 
Conclusion 
J. The recommendations of the draft National Curriculum Frame work-2005 


must be given clearly and separately, preferably in another volume. This is 
essential to remove all doubts and ambiguities, ensure clarity on the 
recommendations, and allow for a correct and complete analysis of the 
implications of implementing a recommendation particularly in terms of teacher 
training, creation of posts, creation of infrastructure etc. The draft National 
Curriculum Framework-2005 is an excellent document and contains brilliant 
initiatives which can totally reform education. However, the verbosity of the 
documents and their lack of coherence and consistency cloud and confuse this 


brilliance instead of highlighting it. 


2 The recommendations of the report ‘Learning Without Burden’ relating to 
curriculum framework have largely been covered in the draft NCF 2005. The 
Union and State governments should however take quick steps to ensure that the 
other sections of the report are implemented, particularly legislative and 
administrative measures to regulate the opening and functioning of early 
childhood education institutions (preschools) abolishing the holding of tests and 
interviews for admission to nursery class, and starting regular television 


programmes for student, teachers and parents. 
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205 Recommendation 3 (a) of the report Learning Without Burden is very 
important and it states as under:- 
A project team with a number of sub-groups be set up in each state to 
examine the syllabi and textbooks for all school classes. The sub- 
groups be required to decide the following: 
i) The minimum number of topics required to be taught. 
ii) The minimum number of concepts to be introduced 
within each topic. 
ii) The total time needed for teaching this minimum number 
of concepts comfortably by a teacher in the total working 


days realistically available in a year. 


These yardsticks are crucial and are as relevant to the framing of a 
curriculum framework as they are to framing a syllabus. The draft National 
Curriculum Framework would have benefited enormously if these yardsticks had 
been kept in mind. 

Unfortunately, the draft National Curriculum Framework considers the 
inclusion of new areas and subjects, all of them very important and all of them 
proposed as compulsory subjects or add-ons; and yet it has not taken into 
consideration the fact that the load of the present syllabus is quite enough to keep 
children occupied. Adding on new areas without a concomitant reduction in 
existing subject loads will lead to more pressure on children instead of lessening 
it. It is imperative that the yardsticks laid down in Learning Without Burden for 
framing the syllabus and textbooks be strictly followed by the Government of 
India and the NCERT . Fortunately, the CBSE has kept this in mind and certain 
portions have been deleted to accommodate the introduction of ‘Disaster 


Management’. 
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4. The draft National Curriculum Framework has gone into many 
drawbacks of the present curriculum and syllabus in its attempt to bring 
in improvement, but it has not given any space to the good things in the 
present curriculum and syllabus. For example, there has been all round 
appreciation of the introduction of modules such as ‘Computing Income- 


tax’. All that is good and positive must be retained, 


— there should be opportunities for children to learn with joy.” 


Learning Without Burden 
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“Bhagidari” Workshop on the Draft National Curriculum Framework 
Multi-Stakeholder Large Group Workshop 
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Delhi 
PROGRAMME SCHEDULE 
Time = ® Programme 
5 AM. to 0:00 AM. Registration & Tea 
0:0 AM. to 0: 25 AM. Welcome & = by the Secretary. 


(Education), Delhi Government. 
Sheet X (Coordinator & Reporter). 
e Selection of Coordinators & Reporters for 

the day. 
© Instructions by the Workshop Facilitator. 


5 AM to ॥:30 AM. Work - Sessiun | 


“Aims-of School Education in Delhi” 


II:3I AM. tn .2:00 Noon Tea Break 


2:0 PM. ta 445 = Work = Session II 
Work on A, B category of 
recommendations for “Draft National 
Curriculum Framew 3 


04.45 PM. ta 2:45 PM. LUNCH 


T PM. to 5:00 PM. 


Work - Session I (Continued) 
Work on A,B entegory of 
recommendations for “Draft National 
Curriculum Framewprk™ 

Address br Chief Secretary, Delhl 
Address by the Hon'ble Minister for 
Education, Delhi Govt. 

Address by Hon'ble Chief Minister of Delhi 
Vote of Thanks 
Concluding Activities 
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Sheet-X 


(Total Time: 5 min.) 


DAY -I 
SESSION - I: INSTRUCTIONS FOR TABLE CO-ORDINATORS 


Please choose one person on your Table as the Co-ordinator of your Table Group. This 
person will be responsible for 


a) Seeking views of all table-group members, as per the instructions given in the 
work sheets. 
b) Writing on the chart paper. 


The Co-ordinator will also be a full member and participate in the table group discussion. 


In addition, please choose one member from your Table Group as the Reporter, to read 
out your group’s points, if and when called by the Facilitator to do so. Kindly note that 
the mike will not be handed over to the Reporter on your table. It will be held out bya 
member of our Support Team. 


Kindly ensure that: 


) The table Co-ordinator, should be able to write clearly and quickly in 
CAPITAL LETTERS on the chart papers. 


2) Please ensure that you take all member's views on your table, as indicated in 
the sheets which will be distributed to you. 


3) You will also give your views on the subjects of discussion. However, please 
ensure that neither you nor any other member in your table group dominates 
the others during sharing & discussion. 


4) It will be useful if you as the Co-ordinator share your points after all other 
members have shared their views. 


Please ensure that time slots given in each step sheet are generally followed by your 
group. 
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Sheet-X 
(कुल समयः 5 मिनट) 


पहला दिन 
सत्र 4: "टेबल के समन्वयक के लिए निर्देश" 


कूपया अपने Table Group सदस्यों में से एक को समन्वयक चुनें जिसकी पनम्नाल।खत्त 
जिम्मेदारियाँ होगी - 


अ) वर्क शीट में दिये गये निर्देशों के अनुसार समी सदस्यों का विचार सुनना। 

ब) उन विचारों को चार्ट-पेपर पर लिखना | 

समन्वयक भी समूह के समी कार्यों में एक सामान्य सदस्य की तरह AMT AT 

इसके अतिरिक्त कूपया अपने समूह के एक सदस्य को रिपोर्टर चुनें जो फैसिलिटेटर के 
कहने पर आपके समूह की रिपोर्ट पढ़कर पूरे हाल को सुनायेंगें । ध्यान रहे कि रिपोर्ट 
आऊट करते समय माईक सपोर्ट टीम के हाथ में रहे, रिपोर्ट आऊट करने वाले सदस्य 
को पकड़ने ना दें । 


L. कृपया यह सुनिश्चित करें किः समन्वयक दिये गये चार्ट-पेपर पर साफ, बड़े 
अक्षरों में लिखने की क्षमता रखते हों । 


2. कृपया सुनिश्चित करें किः हर सत्र में आपको दी गई शीट के निर्देशानुसार अपने 
समूह के समी सदस्यों के विचार सुनें । 


3. जिस विषय पर चर्चा चल रही है उस पर आप भी अपने विचार दें और यह 
सुनिश्चित करें कि समूह का कोई सदस्य चर्चा के दौरान सिर्फ अपनी ही बात 
मनवाने पर जोर ना दें समूह के अन्य सदस्यों को भी बोलने का मौका दिया जाय । 


4. . यह लामकारी होगा कि आप समूह के समी सदस्यों के विचार सुनने के बाद ही 
अपने विचार दें | 


कूपया ध्यान रखें कि शीट पर हर चरण के लिए दिये गये समय को समूह पूरी तरह 
ध्यान में रखें | 
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Sheet-l 
(Total Time: 65 min) 
SESSION - I 


‘SUBJECT: “KEY AIMS OF SCHOOL EDUCATION” 


‘Introduction: 


The Draft “National Curriculum Framework” is a proposed framework that focusses on the “aims of 


school education”; inputs have been requested from all the states on the key aims of school education. 


In this session, the stakeholders participating in this workshop will focus on the aims of school education 


(and not on the subjects, activities, curriculum, or syllabus — these will depend on the clarity and consensus 
w.r.t. the aims of education.) 


e Please think individually, and without discussion at this stage, 


write down 2 key aims of school 


education: 


a) aim of school education -l „% 


Step — II min.) min. 


e Please share your points, and without debate or argument, kindly listen quictly to all your group- 


members’ points also. 


Step - 3: (20min.) 


e Now. please discuss, and by consensus. agree on 3 points, in your table-group. 


Step - 4: (5 min.) 
e Please write the 3 agreed points on the chart-paper titled: “KEY AIMS OF SCHOOL EDUCATION” 


(Please write in small BLOCK CAPITALS) 


Step — 5: (25 min.) 
e When called upon by the workshop Facilitator, please request your Reporter to “report-out” the 3 agreed 
points exactly as written on the chart (please do not add any preamble, comments, or explanation). A 


Support Team member will hold the mike for you (please do not hold the mike yourself. Thank you) 
N. B. After the “report-out”, the Support Team will collect all the charts from the table-groups. Thank you 


for your co-operation. 
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Sheet-I 


(कुल समय: 65 मिनट) 
सत्र -- +: 
विषयः "विद्यालय-शिक्षा के मूल उद्देश्य” 
भूमिकाः 
प्रस्तावित ड्राफ्ट 'राष्ट्रीय पाठ्यक्रम ढांचा” "विद्यालय-शिक्षा के उद्देश्यों” पर केन्द्रित है। समी राज्यों से 
(अनुरोध किया गया है कि वे विद्यालय-शिक्षा के उद्देश्यों के बारें में अपनी रार दें। 


इस सत्र में, कार्यशाला के समी भागीदार, विद्यालय-शिक्षा के उद्देश्यों पर अपना ध्यान केन्द्रित करेंगे (न कि 
विषयों, कार्यविधियों, पाठ्यक्रम, आदि पर, - जो कि शिक्षा के स्पष्ट उद्देश्यों की आम-सहमति पर आघारित 
होंगे) 

चरण - (5 मिनट) मिनट): 

„ कृपया व्यक्तिगत रुप से सोचकर बिना किसी से चर्चा किए विद्यालय-शिक्षा के 2 मूल उद्देश्यों को लिखें: 


विद्यालय-शिक्षा का उद्देश्य - 


चरण - 2 (40 मिनट): 

* कृपया बिना तर्क-विर्तक किये अपने विचारों को अपने टेबल पर बैठे अन्य सदस्यों को बतायें, कृपया समूह 
“के अन्य सदस्यों के सुझावों को मी शांतिपूर्वक सुने । 

चरण - 3 (20 मिनट): 

„ कृपया um से अपने टेबल-समूह में चर्चा करते हुए ३ मुख्य उद्देश्यों पर आम सहमति करें। 

चरण - 4 (5 मिनट): 

® इन आम सहमति के 3 उद्देश्यों को दिए गए चार्ट-पेपर पर लिखें, जिसका शीर्षक है, "विद्यालय-शिक्षा के 
मूल उद्देश्य” (कृपया बड़े अक्षरों में लिखें) 

चरण - 5 (25 मिनट): 


° फैसिलिटेटर द्वारा बुलाये जाने पर, अपने Aa के रिपोटर से कहें कि अपने चार्ट-पेपर पर लिखे गए उन 
3 को हॉल में 4d समी सदस्यों को पढ़कर सुनायें (सर्पोट टीम के सदस्य रिपोर्टर के लिए माईक 
पकड़े रहेंगे) 


N.B. रिपोर्ट-आऊट के बाद सर्पोट टीम के सदस्य चार्ट-पेपरों को इकट्ठा कर लेंगे। 


'धन्यवाद 
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(Total Time: 95 min.) 
SESSION - 2 : 
SUBJECT: “REVIEW OF DRAFT DISCUSSION PAPER ON THE “NCF” 
(NATIONAL CURRICULUM FRAMEWORK) — STATE LEVEL 
CONSULTATIONS (DELHI)” 


Background: 
The main points of the draft of the 4-volume NCF. (consisting of 900+ pages) have been summarised for 
easy reading during the State Level Consultations in Delhi. by the Department of Education (Govt. of Delhi) 


and the State Council of Education Research & Training (Delhi). 


There are 30 summarised points which have been “scanned” through the following criteria: Are the points: 


e do-able, implementable; 
e compatible with key aims of education: 
è ‘internally consistent with other points in the report; 


e clear (not “fuzzy") 
This preliminary scanning has produced 2 “Suggested” groups of points: 
El ) Points that are acceptable as they are (‘A’ list) 
2) Points that do not meet one or more of the above criteria (‘B° list) 
In this session, the participating stake-holders will once again scan the summary review points (given in 
your info-pack), and indicate their acceptability (or otherwise) of the J30 points. 


We request you to individually & independently review the points (without discussion or influence of 


other's views) - please use the following steps. 


Sten -I I min.) 


„Without discussion at this stage, please individually read the first 20 points (SCIENCE), and identify 
which of these 20 points you “STRONGLY DISAGREE” with. Please individually put a cross-mark 
(X) agg inst only those points with which you “strongly disagree”. 
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Sheet-2 
(कुल समय: 95 मिनट) 
n 
विषयः “एन. सी. एफ.” (राष्ट्रीय पाठ्यक्रम ढाँचा), राजकीय स्तर परामर्श (दिल्ली) के 
ड्राफ्ट चर्चा पत्र पर पुनर्विचार / पुनः अवलोकन" 


भूमिकाः 

लगभग 900 page और चार volume का एन. सी. एफ. ड्राफट दिल्‍ली के शिक्षा विमाग तथा राज्य शैक्षिक 
अनुसघान एवं प्रशिक्षण परिषद के द्वारा राजकीय स्तर के परामर्श के दौरान तैयार किया गया है। यह 
आसानी से पढा जाए, इसलिए इसके मुख्य points को संक्षेप में तैयार किया गया है। इसके अर्न्तगत 30 
संक्षिप्त points & जो कि निम्नलिखित माप दण्ड पर "जाँचे" गये हैः कि क्या यह points Wa है किः 

„ जिन पर कार्य किया जा सके, जो क्रियान्वित हो सके। 

„ जो शिक्षा के मुख्य उद्देश्यों के अनुरुप हो। 

* जो रिपोर्ट में दिये गये अन्य बिन्दुओं के साथ मिलते हो। 

* जो स्पष्ट हो (न कि अरपष्ट) 


इन points के प्राथमिक जाँच से, दो तरह के सुझाव उमर कर आये है। 
) I) वह points जो कि जैसे लिखें गए है, वैसे ही स्वीकृत हो (A' list) 


2) वह points जो उपरोक्त मापदण्ड़ की किसी कसौटी पर खरे न उतरते हो (B' list) 


इस सत्र में, सभी मागीदार इन संक्षेप points की जाँच करेंगे, और अपने विचार देंगे, तथा 430 points 
पर अपनी सहमति (या फिर असहमति) देंगे। आपसे अनुरोध है कि आप दिये गऐ points पर व्यक्तिगत रुप से 


पुनर्विचार कीजिए (बिना किसी से चर्चा किए / बिना किसी से प्रमावित हुए) इसके लिये कृपया निम्न चरणों 
को प्रयोग करें: 


चरण -- (0 मिनट): 
* बिना किसी से चर्चा किए व्यक्तिगत रुप से पहले 20 points - विज्ञान (SCIENCE) को पढ़ें, और क्रास 
(X) मार्क केवल उन्हीं points पर लगाये, जिनसे आप “एकदम असहमत" है। 
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(Total Time: 50 min.) 
SESSION --3 
SUBJECT: “REVIEW OF CATEGORY “B” POINTS „ TO 29), OF THE DRAFT 
SUMMARY OF THE NCF — STATE LEVEL CONSULTATIONS” 


In this session, please read the points | to 29, and consider whether you would strongly recommend moving 
any of them, from Category ‘B’ (i.e. points with Question-marks, ifs & buts), to Category ‘A’ (Acceptable). 
Please put a tick-mark (४ ) against only those points that you “strongly recommend” moving from Category 
‘B’ to Category ‘A’. 

Sten min-] 

e Please individually read point | (SCIENCE) and without discussion, put a (४) mark only if you 


“strongly recommend” moving the point to Category A 


Step — 2: (7 min.) 
e Please individually read points 2 to 7 (LANGUAGE & ENGLISH), and put a (४ ) mark only against 


those points which you “strongly recommend” moving to Category ‘A’. 


Step — 3: (5 min.) 
e Please individually read points 8 & 9 (SOCIAL SCIENCE), and put a (४) mark only against those 


points which you “strongly recommend” moving to Category ‘A’. 


Step - 4: (5 min.) 
„ Please individually read points IO to 42 (ART, MUSIC, DANCE, & THEATRE), and put a (४ ) mark 


only against those that you “strongly recommend” moving to Category ‘A’. 


Step — 5: (5 min.) 
e Please individually read points £3 to I7 (HERE AGE CRAE TS), and put a (४ ) mark only against those 


that you “strongly recommend” moving to Category A' 
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(कुल समय: 50 मिनट) 
भिन 3३ 
विषयः "राजकीय स्तर के परामर्श से निकले राष्ट्रीय पाठ्यक्रम के संक्षिप्त ड्राफ्ट, के 
B. श्रेणी के points पर पुनर्विचार” 
इस सत्र मे, कूपया ॥ से 29 points को पढ़ें और यह विचार करें कि क्या आप इनमें से कुछ points को 
श्रेणी B (उदाहरणतः ऐसे points जिन पर प्रश्न चिन्ह, किन्तु और परन्तु है) से श्रेणी -A- (स्वीकृत) के लिये 
प्रस्तावित करना चाहते है। कृपया उन्हीं points पर टिक (४ ) मार्क लगाएँ, जिन्हें आप बहुत दृढता से श्रेणी 
A में डालने के लिए प्रस्तावित करना चाहते है। 


चरण - ॥ (5 मिनट): 


® कृपया व्यक्तिगत रुप से point 4 - विज्ञान (SCIENCE) को पढें, और बिना वाद-विवाद किये, उस पर 
wh टिक (४) मार्क लगाऐ यदि आप ससे पूर्ण स्वीकृत श्रेणी "^ पर ले जाने के पक्ष में है। 


चरण - 2 (7 मिनट): 


* कूपया व्यक्तिगत रुप से points 2 से 7 - माषा और अग्रेजी (LANGUAGE & ENGLISH), को पढ़ें, और 
टिक (४) मार्क केवल उन्हीं points पर लगाये, जिन्हे आप श्रेणी -A- में डालने के पक्ष में 8 


चरण - ३ (5 मिनट): 


* कूपया व्यक्तिगत रुप से points 8 और 9 - सामाजिक विज्ञान (SOCIAL SCIENCE), को पढें, और टिक 
(४) मार्क केवल उन्हीं points पर लगाये, जिन्हे आप श्रेणी -A- में डालने के पक्ष में हैं। 


चरण - 4 (5 मिनट): 
* कृपया व्यक्तिगत रुप से points 0 से 2 - कला, संगीत, नृत्य, नाट्य कला (ART, MUSIC DANCE, 


THEATRE), को पढ़े, और टिक (४) मार्क केवल उन्हीं points पर लगाये, जिन्हे आप श्रेणी "^" में 
डालने के पक्ष में है। 


चरण - 5 (5 मिनट): 


* कृपया व्यक्तिगत रुप से points 3 से 7 - पारम्परिक दरतकारी (HERITAGE CRAFT), को पढें, और 
टिक (४) मार्क केवल उन्हीं points पर लगाये, जिन्हे आप श्रेणी -A- डालने के पक्ष में हैं। 
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Sten — 8: (5 min.) 


® Please individually read points 00 & 0 (HEALTH & PHYSICAL EDUCATION), and put a cross- 
mark (X) in case you “strongly disagree” with either of the points. 


[Please note: we will now break for lunch, and take up the remaining points under category B (points | to 


29) for review after lunch. Thereafter, table-groups will tabulate their responses to section A & 8.] 


Finally, Section-C will provide an opportunity for contributing your suggestions and recommendations to 


the “National Curriculum Framework” as a stakeholder of Delhi. Thank you. 
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चरण 8 (5 मिनट): 
० अब व्यक्तिगत रुप से कूपया points 00 से 0% - स्वास्थ्य और शारीरिक शिक्षा (HEALTH AND 


PHYSICAL EDUCATION) को पढ़ें। यदि आप दोनो points में से किसी एक पर भी "एकदम सहमत” 
नही हैं तो उस पर क्रास (%) मार्क लगाएँ। 


[Please Note: अब हम भोजन के लिए जाएंगे, और Category BA बचे हुए points पर मोजन के पश्चात्त 
पुनर्विचार करेंगे। उसके बाद टेबल-समूह अपने प्रत्युत्तरो को माग A एवं BY तालिकाबद्व करेगें। 
आखिर में Section C में आपको मौका मिलेगा की दिल्ली के भागीदार होने के नाते आप राष्ट्रीय पाठ्यक्रम 


ढांचे पर अपने सुझाव एवं प्रस्ताव दे सके। घन्यवाद| 
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Step — 9: (0 min.) 
e Please individually read points 60 to 78 (TEACHER EDUC... !i0 4 & EXAMINATION REFORMS), 


and put a cross-mark (X) only against those points with which you “strongly disagree”. (In addition to 


point 60 in your booklet, please look at sub-points | to 3 in the addenda attached to this sheet.) 


Step IO min.) 
e Please individually read point 79 (and its sub-points), and put a cross-mark (X) only against those 
points with which you “strongly disagree”. (In addition to point 79 in your booklet, please look at sub- 


points | to 3 in the addenda attached to this sheet.) 


Step II: (7 min.) 
e Please individually read points 80 to 87 (PROBLEMS OF SC/ST CHILDREN), & put a cross-mark (X) 


only against those points that you “strongly disagree”. 


Step -I: min.) 
e Please individually read points 88 to 93 (GENDER ISSUES), and put a cross-mark (Y) only against 


those points with which you “strongly disagree”. 


Sten: (5 min.) 
e Please individually read points 94 to 98 (CHILDREN WITH SPECIAL NEEDS), and put a cross-mark 


(X) only against those points with which you “strongly disagree”. 


Step 4. (5 min.) 
e Please individually read point 99 (PEACE EDUCATION), and put a cross-mark (X) in case you 
“strongly disagree” that PEACE EDUCATION needs to be included in the “National Curriculum 


Framework”. 
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चरण — 9 (0 मिनट): 
„ अब व्यक्तिगत रुप से कृपया points 60 से 78 - अध्यापक शिक्षा एवं परीक्षा-सुघारं (TEACHER 
EDUCATION & EXAMINATION REFORMS) को पढें, और ma (X) मार्क केवल उन्हीं points पर 


लगाये, जिनसे आप “एकदम असहमत" ÈI (Booklet A दिये गऐ Point Number 60 के अतिरिक्त कृपया 
संलग्न Sheet से 3 दिये AV sub-points को गी देखे |) 


चरण - 0 (5 मिनट): 
+ अब व्यक्तिगत रुप से कूपया points 79 ओर उसके (sub-points) को पढ़ें, और WIN (X) मार्क केवल 


उन्हीं points पर लगाये, जिनसे आप "एकदम" असहमत ÈI (Booklet J दिये nd Point Number 79 के 
अतिरिक्त कृपया संलग्न Sheet रो 3 दिये गएऐ sub-points को भी देखे |) 


चरण - (J मिनट): 

० अब व्यक्तिगत रुप रो कृपया points 80 रो 87 - अनुसूचित जाति/जनजाति बच्चों की समस्याओं 
(PROBLEMS OF SC/ST/CHILDREN) को पढे, और mia (X) मार्क केवल उन्हीं points पर लगाये, 
जिनसे आप “एकदम” असहमत ÈI 

चरण - 2 (5 मिनट): 

० अब व्यक्तिगत रुप से कूपया points s8 रो 93 — लिंग Aa संबधी मुद्दों (GENDER ISSUES) को पढें, 
और क्रास (%) मार्क केवल उन्हीं points पर लगाये, जिनसे आप "एकदम" असहमत ÈI 

चरण - 43 (5 मिनट): 

„ अब व्यक्तिगत रुप से कूपया points 94 रो 98 - जरुरत वाले बच्चे (CHILDREN WITH SPECIAL 
NEEDS)को पढ़े, और क्रास (X) मार्क केवल उन्हीं points पर लगाये, जिनसे आप "एकदम" असहमत èI 

चरण - 4 (5 मिनट): 

° अब व्यक्तिगत रुप से कृपया point 99 - शाति-शिक्षा (PEACE EDUCATION) को पढ़ें, और क्रास (X) 
मार्क तभी लगाये, यदि आप इरा बात रो "एकदम wana नही हैं कि शांति-शिक्षा (PEACE 
EDUCATION) को राष्ट्रीय "पाठ्यक्रम ढांचा" क aafia लिये जागे की आवश्यकता है। 
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Step — 2: (5 min.) 


e Next, please individually read the points numbering 24 to 25 (LIBRARY & ENGLISH) and put a cross- 


mark (X) against only those points with which you “strongly disagree”. 


Step — 3: IO min.) 
Next, please individually read the points numbering 26 to 37 (SOCIAL SCIENCES), and put a cross- 


mark (X) against only those points with which you “strongly disagree”. 


Step — 4: (5 min.) 
e Next, please individually read the points numbering 38 & 39 (HABITAT & LEARNING), & put a 


cross-mark (X) against only those points with which you “strongly disagree” 


Step - 5: (5 min.) 
e Please individually read point 40 (and its sub-points) under ART. MUSIC, DANCE, THEATRE, and 
put a cross-mark (X) against only those with which you “strongly disagree”. ( In addition to point 40 in 


your booklet, please look at the sub-points | to 9 in the addenda attached to this sheet.) 


Step — 6: (5 min.) 
e Please individually read point 4 (and its sub-points) under HERITAGE CRAFTS. and put a cross- 
mark (X) only against those with which you “strongly disagree”. (In addition to point 4] in your 


booklet, please look at the sub. points | to 4 in the addenda attached to this sheet) 


Step - 7: (7 min.) 
e Please individually read points 42 to 49 (SYSTEMIC REV ARMS). and put a cross-mark (X) only 


against those with which you “strongly disagree” 


Step — 8: (8 min.) 


e Please individually read points 50 to 59 (CURRICL ILUM. SYLLABUS. & TEXT-BOOKS), and put a 


cross-mark (X) only against those points with which you “strongly disagree” 
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चरण - 2 (5 मिनट): Sheet-2 (Contd..) 
e अब व्यक्तिगत रुप से कृपया points 2 से 25 - AFAN एवं इंगलिश (LIBRARY & ENGLISH) को 
पढ़ें, और क्रास (४) मार्क केवल उन्हीं points पर लगाये, जिनसे आप “एकदम असहमत” है। 
चरण - 3 (i0 मिनट): 
° अब व्यक्तिगत रुप से कृपया points 26 से 37 — सामजिक विज्ञान (SOCIAL SCIENCES) को पढ़ें, और 
` क्रास (X) मार्क केवल उन्हीं points पर लगाये, जिनसे आप "एकदम असहमत" 8 
चरण - 4 (5 मिनट): 
* अब व्यक्तिगत रुप से कृपया points 38 से ३9 - आवास एवं जानकारी (HABITAT AND LEARNING) 
को पढ़ें, और क्रास (%) मार्क केवल उन्हीं points पर लगाये, जिनसे आप “एकदम असहमत” है। 
चरण - 5 (5 मिनट): 
* अब व्यक्तिगत रुप से कृपया point 40 और उसके (Sub-points) को पढे, जो कि कला, संगीत, नृत्य, 
नाट्य कला के अर्न्तगत आते है, और क्रास (X) मार्क केवल उन्हीं points पर लगाये, जिनसे आप “एकदम 


असहमत" ÈI (Booklet में दिये nd Point Number 40 के अत्तिरिक्त कृपया संलग्न ॥८०।॥ से 9 दिये m 
sub-points को गी देखे |) 

चरण - 6 (5 मिनट): 

® 


अब व्यक्तिगत रुप से कृपया point 4 और उसके (Sub-points) को पढ़ें, जो कि घरोहर दस्तकारी के 


अर्न्तगत आते है, और क्रास (x) मार्क केवल उन्हीं points पर लगाये, जिनसे आप "एकदम असहमत" है। 


(Booklet e दिये nd Point Number 44 के अतिरिक्त कृपया WAM Sheet से 4 दिये nd 
भी देखे |) 


चरण - 7 (7 गिनट): 


° अब व्यक्तिगत रुप रो कृपया points 42 रो 49 - योजनाबद्द 


sub-points को 


सुधार (SYSTEMIC REFORMS) को पढ़ें, 
और क्रास (x) मार्क केवल उन्ही points पर लगाये, जिनरो आप "एकदग असहमत" ë 

चरण - 8 (8 मिनट): 

* अब व्यक्तिगत रुप से कृपया points 50 रो 59 - पाठ्यक्रम, पाठ्य-विवरण, पाठ्य-पुस्तक 


(CURRICULUM, SYLLABUS. & TEX BOOKS) को पढे, और क्रास (X) मार्क केवल उन्हीं points 


पर लगाये, जिनसे आप "एकदम arena: है I 
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“टेबल-समूह संख्या 


Sheet-4 A (Contd.) 


Point | टेबल समूह में क्रास (N) मार्क की 
No. संख्या 


टेबल समूह में क्रास (X) मार्क की. 
No. संख्या 
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(P.S. सपोर्ट टीम के सदस्य टेबल-समूह से शीट इकट्ठा कर लेगे) 
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Table-Group No. 


Sheet-4 A (Contd.) 


Number of ‘X’ marks in the table- 


— 4 ——— Pon ` IT. 


No. of ‘X’ Marks in the table group 


(P.S. The Support-Team will collect this sheet from each table- 


group) 
Designed & Facilitated by ACORD 
(300 Copies) 
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(P.S. सपोर्ट टीम के सदस्य टेबल-समूह से शीट इकट्ठा कर लेगे) 


राष्ट्रीय राजपानी da - दिल्ली 
awe राष्ट्रीय पाठ्यक्रम के ad पर "भागीदारी" कार्यशाला 
विभिन्न भागीदार: विशाल समूह कार्यशाला 
3 अनर, 2005 


Sheet 4-A 


(कुल समयः is मिनट) 
(कूपया कंवल अपने टेबल-समूह का नम्बर ही लिखें, नाम न लिखें) 


4: 
विषय: “टेबल-समूह संख्या द्वारा Category A को त्तालिका-बद्द करना 

टेबल समूह में wre (N) मार्क की टेबल समूह में क्रास (X) मार्क की संख्या 
No. संख्या 


— 
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S 
Sheet 4-A 
(Tota! Time: I5 min) 
(Please write your table-group number, not names. Thank you.) 


SESSION - 4 
SUBJECT: TABULATION (CATEGORY’A’) BY Table-Group No 


Number of ‘X’ marks in ee table- | | Point 


group No. 
I 


Al | 


(P.S. The Support-Team will collect this sheet from each table-group) 
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Sheet-4 


(Total Time: 5 min.) 


SESSION 4 
SUBJECT: “QUICK TABULATION OF RESPONSES BY TABLE-GROUPS” 


In this session, each table group coordinator will quickly help the group tabulate its responses to the 
previous sessions. 

The Coordinator will use Sheet 4’A’ (attached) to quickly record how many members (not “who”) put 
cross-marks (X) to indicate their “strong disagreement” with points under section — A (Example: under 
section A (Acceptable), if 2 members of the table- Group put cross-marks against point No. I, the 
coordinator will write ‘2’ under the column “Strongly Disagree” against point No. | (in sheet 4°A’) 
Example: if no member put a cross-mark against point No. 2, the Coordinator will put a dash ( -) against 
point No. 2 (in Sheet 4 *A’). 


Similarly, in sheet - 4 ‘B’ (attached), the Coordinator will record the total number of tick marks () in the 
group, against each point of Category B. 


Each group & its Coordinator should find a quick way to work fast & efficiently/accurately on this process. 
Thank you. 


Designed & Facilitated by ACORD 
(300 Copies) 


राष्ट्रीय राजघानी क्षेत्र - दिल्ली 
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Sheet-4 
(कुल समय: 5 मिनट) 
सत्र - 4 


विषयः "टेबल-समूहो के sal को तालिका-बद्द करना 


इस सत्र में प्रत्येक समूह के समन्वयक अपने समूह के पिछले सत्रों में दिये गए points को 
शीघतापूर्वक तालिक़ाबद्द करने में मदद करेंगे। 


समन्वयक Sheet 4 ‘A’ (संलग्न) का प्रयोग करेंगे यह जानने के लिए कि कितने सदस्यों ने (न कि 
किस किस सदस्य ने) Category ‘A’ (वर्ग A') के अन्तर्गत दिए गए points के आगे अपनी "पूर्ण 
असहमति" प्रकट करने के लिए गलत का निशान (X) लगाया है, उदाहरण: Section A (स्वीकृत) के 
अन्तर्गत, यदि point - के आगे टेबल-समूह के 2 सदस्यों न गलत (X) का निशान लगाया है, तो 
समन्वयक Sheet 4 A में point - के आगे “पूर्ण असहमति" column में ‘2’ लिखें। यदि point - 
2 के आगे किसी भी सदस्य ने (X) का निशान नही लगाया हो, तब point 2 के आगे केवल (-) 
का निशान लगा दें, (Sheet 4 ‘A’ में) 


) इसी प्रकार, Sheet 4 “8! (संलग्न) में, समन्वयक इस बात का रिकॉर्ड रखेंगे कि उनके टेबल-समूह के 


सदस्यों द्वारा Category 8 के अर्न्तगत लिखे प्रत्येक points के आगे कितने a (४) के निशान लगायें 
गये है। 


प्रत्येक समूह और उनके समन्वयक कोई ऐसा तरीका दूंढे जिससे कि वे सही प्रकार से कुशलतापूर्वक 
इस प्रक्रिया पर कार्य कर सकें। 


घन्यवाद 
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Sheet-3 (Contd..) 


Step - 6: (5 min.) 


e Please individually read points I8 to 22 (SYSTEMIC REFORMS: CURRICULUM, SYLLABUS & 
TEXT-BOOKS), and put a (४ ) mark only against those points that you “strongly recommend” moving 


to Category A“. 


Step — 7: (3 min.) 


Please individually read points 23 & 24 (TEACHER EDUCATION & EDUCATION TECHNOLOGY), 


and put a (४ ) mark only against those points that you “strongly recommend” moving to Category ‘A’. 


Step - 8: (5 min.) 
Please individually read points the 3 points under “HEALTH & PHYSICAL EDUCATION”, and put a 


(४ ) mark only against those you “strongly recommend” moving to Category ‘A’, 


Step - 9: (3 min.) 


e Please read the points under “EARLY CHILDHOOD EDUCATION”, and put a (४ ) mark only against 


those points you “strongly recommend” moving to Category ‘A’. 


Step IO (5 min.) 
e Please read the point under “TEACHING OF MATHEMATICS”, and put a (४ ) mark if you “strongly 


recommend” that it be moved to Category ‘A’. 

Step II (3 min.) 

please read the last point, which draws attention to the fact that the NCF only adds more of a heavy load 
of several new sabjects, without looking at how to achieve a key aim of education of “reducing the 
burden & stress” on children. Even if you agree that “reducing the burden & stress” on students is a key 
aim, you can make this suggestion in the last session (Sheet = 5). However, if you think that several 
new subjects should be added, without reducing any existing subjects, you can suggest this in the next 
session. 
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Sheet-3 (Contd..) 
चरण - 6 (5 मिनट): 


„ कृपया व्यक्तिगत रुप से points is से 22 - योजनाबद्द सुधार: पाठ्यक्रम, पाठ्य-विवरण, एवं पाठ्य 
पुस्तके (SYSTEMIC REFORMS: CURRICULUM, SYLLABUS & TEXT-BOOKS), को पढ़ें, और टिक 
(४) मार्क केवल उन्हीं points पर लगाये, जिन्हे आप श्रेणी "^" में डालने के पक्ष A हैं। 


चरण - 7 (3 मिनट): 


„ कृपया व्यक्तिगत रुप से points 23 और 24 - अध्यापक शिक्षा और शिक्षा तकनीक (TEACHER 
EDUCATION & EDUCATION TECHNOLOGY), को पढ़े, और टिक (४) मार्क केवल उन्हीं points पर 
लगाये, जिन्हे आप श्रेणी "^" में डालने के पक्ष में हैं। 


चरण - 8 (5 मिनट): 


० कृपया व्यक्तिगत रुप से उन points को पढ़े जो स्वास्थ्य एवं शारीरिक शिक्षा (HEALTH & PHYSICAL 
EDUCATION), के अन्तर्गत आते है, और टिक (४) मार्क केवल उन्हीं points पर लगाये, जिन्हे आप 
श्रेणी “^” में डालने के पक्ष में हैं। 


चरण - 9 (3 मिनट): 


„ कृपया व्यक्तिगत रुप से उन points को पढ़े जो "छोटे बच्चों की शिक्षा" (EARLY CHILDHOOD 
EDUCATION), के अर्न्तगत आते है, और टिक (४) मार्क केवल उन्हीं points पर लगाये, जिन्हे आप 
श्रेणी -A- में डालने के पक्ष में हैं। 


चरण - t0 (5 मिनट): 


„ कृपया व्यक्तिगत रुप से उन points को पढ़े जो गणित की शिक्षा (TEACHING OF MATHEMATICS), 
श्त है, और टिक (४) मार्क केवल उन्हीं points पर लगाये, जिन्हे आप श्रेणी “^” में डालने 
पक्ष | 


चरण - ( मिनट): 


„ कृपया आखिरी point पर गौर करें: बिना इस बात पर ध्यान दिये कि शिक्षा का मुख्य उद्देश्य बच्चों पर 
faar एवं 'मार' को कम करना है, एन. सी. एफ. नये विषयों का मार बढ़ा रहा है, | 


यदि आप इस बात से सहमत है कि शिक्षा का मुख्य उद्देश्य बच्चों पर 'चिंता' एवं 'मार' को कम करना है, 


तो आप इस पर अपने सुझाव आखिरी सत्र (Sheet - 5) में दे सकते है। और अगर आप सोचते है कि 


पहले चल रहे विषयों के अलावा और भी नये विषयों को जोड़ना चाहिए, तो इस पर भी आप अपने सुझाव 
अगले सत्र में दे सकते है। 


Designed & Facilitated by ACORD 
(300 Copies) 


राष्ट्रीय राजपरानी हो जे दिल्ली 
aue राष्ट्रीय पाठ्यक्रम के दावे पर भागीदारी" कार्यशाला 
विभिन्‍न भागीदार: विशाल रामूह कार्यशाला 
3 अगरत, 2005 


टेबल-समूह सख्या 


Sheet-4 A (Contd..) 


टेबल समूह में क्रास (N) मार्क की टेबल समूह मे wre (२) मार्क की | 
संख्या ४०. |संख्या 


(P.S. सपोर्ट टीम के सदस्य टेबल-समूह से शीट इकट्ठा कर AN) 
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Table-Group No. 


Sheet-4 A (Contd..) 


Number of ‘X’ marks in the ta shan, 
group 


(P.S. The Support-Team will collect this sheet from each table-group) 
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Sheet 4-B 
(Total Time: IOmin) 
सत्र -- 4: 
विषयः "टेबल-समूह संख्या द्वारा Category B को तालिका-बद्द करना 


टेबल समूह में टिक (४ ) मार्क की 
संख्या 


टेबल समूह मे टिक (४) मार्क की 
संख्या 


7 


S 


~ 


25.A 


N 
m 


(P.S. सपोर्ट टीम के सदस्य टेबल-समूह से शीट इकट्ठा कर लेंगे) 
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Sheet 4-8 ù 


(Total Time: I0min) 
SESSION - 4 


SUBJECT: TABULATION (CATEGORY-’B’) by Table-Group No. 


No. of () Marks in the table- 
group 


Number of (Y ) marks in श table- | 


(P.S. The Support-Team will collect this sheet from each table-group) 
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Sheet — 5 


(Total Time: 55 min) 


SESSION: 5 
SUBJECT: CATEGORY-‘C’: NEW SUGGESTIONS/RECOMMENDATIONS BY 
TABLE-GROUP CONSENSUS. 


In this session we will have an opportunity to first write and share our individual suggestions 

in our group, and then develop group consensus on 3 agreed suggestion in each table-group. 
Please follow the steps given below. Thank you. 

Step-l Please think individually, and without discussion at this stage, please write | suggestion 
eis) here below. (Kindly do not just write comments or reactions to points contained in the 


Draft NCF). Please be concise. 


Suggestion: 


Step-2: Please share your suggestion, & without debate or argument, please listen carefully & 


Op nie) quietly to all other members’ suggestion. 


Step-3: Now please discuss, and by consensus, agree on 2 or 3 suggestions as a group. 
(Is min) 


Step-4: Please write the 2 or 3 agreed new suggestions, on the chart-paper titled: 


(Smin) «SUGGESTIONS FOR THE NCF“ 


Step-5 When called upon by the workshop Facilitator, please request your Reporter to “report- 
(20 min) out” the 3 agreed new suggestions exactly as written on the chart (please do not add any 
preamble, comments, or explanation). A Support Team member will hold the mike for 


you (please do not hold the mike yourself. Thank you) 


N. B. After the report- Out“. the Support Team will collect all the charts from the table- 


>. — a 


groups. Thank you for your co-operation. 
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Sheet-5 


(कुल- समय: 55 मिनट) 


विषयः श्रेणी- `€? आम-सहमति द्वारा टेबल समुह के नये सुझाव / प्रस्ताव 


इस सत्र में हमें मौका मिलेगा कि हम पहले अपने व्यक्तिगत सुझावों को लिखकर अपने 
टेबल समूह को बताये, फिर प्रत्येक टेबल-सगूह में 3 सुझावों पर आम सहमति लें। 


घन्यवाद | 


चरण 4 
(5 मिनट) 


चरण -2 
(40 मिनट) 


चरण -3 
(is मिनट) 


चरण -4 
(5 मिनट) 


चरण -5 
(2० मिनट) 


कृपया व्यक्तिगत रूप से विचार विर्मश किये बिना अपना एक सुझाव लिखें । 
(कृपया केवल ड्राफ्ट NCF के दिये गये Points पर ही अपनी टिप्पणीयाँ या 
प्रतिक्रियायें न लिखें |) कृपया साक्षेप में लिखें । 


कृपया अपने सुझाव अपने टेबल-सगुह को बतायें और बिना किसी चर्चा या 
तर्क के दूसरों के सुझावों को भी सुनें। 


अब कृपया अपने टेबल समूह में चर्चा कर उन दो या तीन सुझावों पर आम 
सहमति d 


कृपया उन 2 या 3 आम सहमति वाले नये सुझावों को चार्ट पेपर पर लिखें 
जिसका शिर्षक है: "एन सी एफ के लिये सुझाव" 


फेसिलिटेटर द्वारा बुलाये जाने पर कृपया अपनी मेज के "रिपोर्टर" से अनुरोध 
करें कि वह चार्ट पर लिखें उन तीन आम सहमति वाले सुझावों को, जैसा 
लिखा है वैसा ही पढ़कर सुनाये। कृपया अपनी तरफ से कुछ न जोड़ें। 
सपोर्ट टीम से सदस्य माईक पकड़े way (कृपया अपने आप माईक न 
पकड़े | धन्यवाद |) 
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